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Letter from the Editor

Dear Readers,

As you well know and as you saw in the previous issue, we enjoy testing your language
skills and want to give you a space and an opportunity to practise them. This means
learning a language. Language is about thinking; it’s the most common way to express
thoughts, and we spend our lives trying to expand it and find meaning in words — our
own, but more often those of others.

But what do we truly understand about learning a language? What is it? Is it just
symbols that convey meaning and help share information? Or does it have a deeper
significance? I hope so, especially since my work mainly involves working with
language.

Is it a way for us to understand each other? If so, why do some people learn more easily
than others? Why can children learn multiple languages so effortlessly and quickly?
What does education look like in language acquisition? These and a few other questions
we try to explore.

Given the vastness of language and its essential role in our lives, we strongly encourage
you to explore it further. Language is about thinking, so questions about it often lead to
questions about thinking itself. These questions often emerge when we seek meaning.
We are only at the surface, so it might be worth delving deeper. So, enjoy and dive in!

I thank everyone who contributed to this issue through their writing and work, helping
to bring this edition to life.
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Bilingualism

By Klaudia Borejko, Adrianna tasek & |

Irmina Predka from Koto Naukowe
Logopedii at APS

Abstract

The aim of this article is to discuss the phenomenon of bilingualism, as well as analyse the benefits and challenges
associated with speaking two languages. The article also attempts to debunk common myths surrounding bilin-
gualism and multilingualism. In addition, it presents case studies of bilingual children and explores parenting

strategies in the context of bilingual upbringing.

Definitions of Bilingualism

Bilingualism can be defined in various ways. Bloomfield
(1933) describes it as "native-like control of two lan-
guages', meaning a level of proficiency in both languages
comparable to that of a native speaker. Weinreich (1966)
emphasises the alternating use of two or more languages
by a single person, without specifying the required level
of fluency. Skutnabb-Kangas (2007) defines bilingual-
ism as the ability to function in two (or more) languages
across different socio-cultural contexts, while also po-
sitively identifying with both language communities.
Grosjean (2008), on the other hand, proposes a holistic
approach, underlining the importance of regularly using
more than one language in everyday life.

Types of Bilingualism

Bilingualism can be categorised according to several
criteria:

» Based on proficiency level:
o Balanced bilingualism (Kurcz, 2005)
o Full bilingualism (Kurcz, 2005)
o Unbalanced (dominant) bilingualism (Baker,
2003; as cited in Pedrak, 2018)

+ Based on language acquisition level:
jch-, medium-, and low-level bilingualism
abb-Kangas, 2007; as cited in Pedrak, 2018)

» Based on language skills:
o Productive bilingualism
o Receptive bilingualism (Baker, 2003; as cited in
Pedrak, 2018)

» Based on the time of language acquisition:
o Simultaneous bilingualism (Kurcz, 2005)
o Successive bilingualism (Kurcz, 2005)

Bilingual Parenting Strategies

These strategies are based on specific rules governing the
use of languages within the family. Kurcz (2005) outlines
four strategies: person-based, time-based, alternating,
and location-based.

These align with the following models:

* OPOL (One Person, One Language): each parent
consistently speaks a different language to the child

e mL@H (Minority Language at Home): the minority
language is spoken at home, while the majority lan-
guage is acquired outside

» T&P (Time and Place): specific languages are used
depending on the time or setting

« MLP (Mixed Language Policy): both languages are
used freely and interchangeably (Zurer Pearson, 2013;
as cited in Mezyk & Lipiec, 2017)



Case Studies

Banu (3.5 years old): a girl from an Azerbaijani family
who, after moving to Poland, showed a decline in com-
munication. The lack of consistency in language use by her
parents led to a regression in her speech development.

Henryk (5 years, 4 months): a boy raised in a bilingual
environment (Polish and Norwegian) who demonstrates
harmonious development and effective communication
in both languages.

These examples highlight the importance of a conscious
and consistent application of bilingual parenting stra-
tegies.

The Phenomenon of Language Transfer

Language transfer involves transferring knowledge from
L1 to L2. It may be positive (facilitating learning) or
negative (interference) (Kurcz, 2005). The degree of
similarity between languages influences the type and
intensity of transfer. This phenomenon affects all levels
of language — ranging from pronunciation to spelling
(Wodniecka-Chlipalska et al., 2018).

Facts and Myths About Bilingualism

g,&:eqmmon misconception is that bllmguahsm can cause

_;__l‘mg strategies, appropriate exposure to both lan-
““guages, and awareness of potential challenges such as
language transfer. The role of parents and caregivers is
crucial. Bilingualism is not only a linguistic skill, but
also an emotional and cultural asset.
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Glossary

acquisition — the learning or developing of a skill,
habit, or quality

align — to put two or more things into a straight
line, or to form a straight line

fluency - the ability to speak or write a foreign
language easily and accurately

holistic - characterised by the belief that the parts
of something are interconnected and can only be
explained by reference to the whole
simultaneous - occurring, operating, or done at
the same time

to debunk - expose the falseness or hollowness of
(an idea or belief)

upbringing - the treatment and instruction
received by a child from its parents throughout its
childhood



The Role of Language

in Social Communication

By Katarzyna Saj

Language is not merely a part of communication but
also a powerful cognitive and social tool. It influences
how individuals perceive the world, structure their
thoughts, and interact with others (Boroditsky, 2011).
This article examines the psychological aspects of
language in social communication, with a focus on
empirical research. Key topics include the framing
effect, linguistic relativity, and the impact of inclusive
language. Studies from cognitive and social psychology
highlight how linguistic choices affect decision-making,
social identity, and interpersonal relationships.

Tversky & Kahneman (1981) — The Framing
Effect and Language

Let's start with one of the most popular pieces of
research. What isthe framing effect? The framing effect
describes a phenomenon where the way information is
presented influences people's reactions and decisions.
Tversky and Kahnemanconducted an experiment in
1981, which showed how the framing effect works.
They called itthe Asian Disease Problem.

Participants were given a scenario about a hypothetical
epidemic that was expected to kill 600 people. They
were then divided into two groups and introduced to
different sets of choices.

Scenario 1: Gain Frame

Participants had to choose between:

» Program A: 200 people will be saved for sure.
« Program B: 1/3 chance that all 600 people will be
saved, but a 2/3 chance that no one will survive.

Most people (72%) chose Program A, the safe option.

Scenario 2: Loss Frame
Another group of participants had to choose between:

» Program C: 400 people will definitely die.
» Program D: 1/3 chance that no one will die, but a 2/3
chance that all 600 people will die.

In this case, most people (78%) chose Program, the
risky option. Even though the options were
mathematically identical (A = C and B = D), people
made different choices depending on how the informa-

tion was presented (gains vs losses). When the options
were shown as saving lives, people preferred the safe
choice. When the same options were shown as deaths,
people were more likely to take risks.

This study demonstrates that the way we phrase
information (the language and words we use) can
significantly impact people's decision-making. The
framing effect not only works in private conversations
but also has real-world examples in important areas
such as:

* Politics: "Tax on the rich" vs "Fair taxation”

» Healthcare: "80% survival rate” vs "20% mortality
rate"

+ Media: "Refugees" vs "Illegal immigrants”
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widely acknowledged that objects do not have assigned
genders, although in many languages, objects are named
with grammatical genders. That said,one question pops
up — do those grammatical genders influence ourview of
inanimate objects?

Lera Boroditsky and her colleagues conducted a study in
2003 to understand how grammatical gender in language
influences how people perceive objects. The study
examined speakers of German and Spanish languages —
two languages that assign different grammatical genders
to the same objects.

Both German speakers and Spanish speakers were asked
to describe various objectsthat had opposite grammatical
genders in German and Spanish.

Example Objects:

« "Key" (German: der Schliissel — masculine, Spanish:
la llave — feminine)

« "Bridge" (German: die Briicke — feminine, Spanish:
el puente — masculine)

After that part, the researchers compared the adjectives
used by speakers of each language to describe the same
objects. German speakers (who say "bridge" as a
feminine noun) described it with words like: beautiful,
elegant, fragile, peaceful. However, Spanish speakers
(who say "bridge" as a masculine noun) used words like:
strong, sturdy, dangerous, long. Similar results were
seen with the word "key".

The results show that the way people describe objects is
connected with grammatical gender in their language.
The study not only provides evidence for linguistic
relativity (the idea that language affects thought) but
also suggests that language shapes perception by
influencing how we associate certain qualities with
objects. This study may also suggest that language can
influence gender stereotypes

To sum up, bothstudiesare strong examples of how the
structure of language can shape cognition, our views,
and decision-making. I hope that with this article, I have
started reinforcing the idea that language is more than
just a tool for communication — it actively influences the
way we see the world.

References:

1. Boroditsky, L. (2011). How fanguage shapes thought. Scientific American, 304(2), 62~
65, https://doi.org/10.1038/scientificamerican(21 1-62

2. Boroditsky, L., Schmidt, L. A, & Phillips, W. (2003). Sex, syntax, and semantics. In D. Gentner &
S. Goldin-Meadow (Eds.), Language in mind: Advances in the study of language and thought
(pp.61-79). MIT Press.

3. Tversky, A, & Kahneman, D. (1981). The framing of decisions and the psychology of
choice. Science, 211(4481), 453—458. https:/ /doi.org/10.1126/science. 7455683
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Glossary

L%

fragile — easily damaged or broken

gender - a group of people in a society who share
qualities or ways of behaving associated with a
gender identity

inanimate object — a thing that is not alive
merely — just; only

sturdy - physically strong and solid or thick, and
therefore unlikely to break or be hurt

to conduct - organise and carry out

to phrase — put into a particular form of words
to reinforce — to strengthen or encourage a
behaviour through consequences
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Do We Still Need

to Learn Languages

By Alicja Capata

Photo by Daniel Korpaf'bn Unsplash

Nowadays, due to globalisation, more and more places
use and depend on the English language and the ability to
communicate in it is often required in advance in many
aspects of life, from school to work. People who don't
know any foreign languages are often perceived as
lacking one of the basic skills, and people are even under
pressure to work on personal development, such as
learning foreign languages.

Today, the world is offering a helping hand in this field
by providing a variety of easily accessible online trans-
lators and apps that specialise in translations. Thanks to
this, many people who don't really speak the language
can consume foreign content and hold a short conversa-
tion on a satisfactory level, without the need to devote a
lot of time and effort to actually learn the language. For
working people who cannot squeeze any more tasks into
their day, this makes it easier for them. The conclusion
that can be drawn from this is that for some people and
in specific situations, studying foreign languages is no
longer necessary. It is worth noting, however, that know-
ing a foreign language is also about understanding an-
other culture. Translators can help you understand the
words, but not always the meaning behind them — the
humour, idioms, or emotions.

Learning a new language through apps

This method of learning foreign languages has become
increasingly popular, especially among Gen Z, as it often
requires minimal engagement. You just need to study
some phrases for 5 minutes, answer basic questions,
match words with translations, and for the most part,
that's it for daily study. From this description, we can
easily conclude that it's possible to learn the basics, but
it's not enough to hold a casual chat in a foreign
language.

It takes stepping up and enrolling in a language course
if you want to improve your language skills truly. I
know it means more dedication, work, time,and, surely,
money, but it will probably pay off in the future, for
example, when securing a job in a foreign company. In
the job market, speaking foreign languages often makes
candidates stand out from the crowd. It demonstrates
not only practical communication skills but also
openness and cultural awareness — qualities highly valued
by international companies.



What they teach in schools vs what you actually
need to know

For several vears, there has been a prevailing belief that
language education in Polish schools is impractical. As
the years pass and it becomes increasingly obvious to
more people, ideas emerge on how to address this
situation. Many people have stated that the two main
ways they learnt a language were through games and
consuming foreign content, and school didn't do
much to help them learn. During discussions, some
mentioned that the teachers discouraged them from
speaking and having conversations by pointing out
every little slip in pronunciation, rather than simply
focusing on communication and improving through
practice. Many of those people say that even now,
every time they need to speak in English, they feel
nervous or even run away from those situations in real
life. There was also the questioning of the intense
focus on learning grammar, and why not focus on
expanding your vocabulary first and then move on to
basic grammar rules? After all, it's better to sound
funny than be made fun of for not understanding
basic words.

This illustrates the significant impact of the psycholo-
gical aspect of language learning. Confidence and the
ability to surmount the fear of making mistakes are just
as necessary as memorising grammar. Many learners
give up not because it's hard, but because they're afraid
of speaking — even though real progress comes from
practice. We can hope that in the near future, there will
be changes in the curriculum, making language learning
more practical and encouraging.

enrol in — to register for or sign up for a school,
course, etc.

expand vocabulary — to increase the number of
words you know

language acquisition — the natural process of
learning a language through exposure and
interaction

point sth out — to draw someone's attention to
something

prevailing — the most common or widespread
sensibly — reasonably

slip — a small mistake

stand out — to be very easily recognisable because
you are different, better, etc.

step up — take action, rise to a challenge
squeeze — to fit something into a limited time,
often with difficulty

surmount — to successfully deal with a difficulty
or obstacle

weave — to include something smoothly into
something else

What can be used as a motivation to study a
foreign language

For example, there might be specific content (about a
group, artist, or field you love) that's only translated to
one language, mainly English, which is often listed higher
than the original language on the language acquisition
speed list (and imagine you're a teen who still struggles
with it). This situation forces us to compromise, because
if we want to consume content "sensibly", we are forced
to learn a given language to a communicative level at a
breakneck pace.

This type of motivation can also occur in situations
where you don't want to stick out from your friends or
peer group. It's not a problem when you use a trans-
lation occasionally for your personal use or at work (e.g.,
when replying to an email from a foreign investor), how-
ever, it's becoming more common for brands to use
English slogans and for young people to weave English
phrases into their conversations, and in that context, we
certainly don't want to be carrying a translator round. As
peer pressure and linguistic exclusion take hold, young
people often achieve the seemingly impossible: learning
a foreign language in no time.

Technology might make communication easier, but real
understanding still comes from people who make an
effort to learn and connect through language.



The Science of Baby Talk

- How Infants Learn to Speak

By Patrycja Robak

Have you ever caught yourself speaking to a baby in a
high-pitched, sing-song voice like, "Who's a cute little
baby?" That's not just a funny habit — it's actually a
powerful tool that helps infants learn to talk. Scientists
refer to this special way of speaking as infant-directed
speech (IDS), and it plays a significant role in how
babies acquire language during the first years of life.

Why Do We Use "Baby Talk"?

Baby talk, or IDS, isn't just about sounding sweet. It has
specific features — like a higher pitch, slower pace,
exaggerated facial expressions, and repeated words —
that make it easier for babies to hear and understand
the sounds of language. Research shows that babies ac-
tually prefer this type of speech over regular adult talk
because it grabs their attention and helps them figure
out how language works.

When Does Language Learning Begin?

Surprisingly, it starts before birth. In the last few
months of pregnancy, babies can hear sounds from the
outside world, especially their mother's voice. After
birth, they already recognise the rhythm and melody of
the language they heard in the womb.

In the first few months, babies coo and make vowel-like
sounds. Around 6 months, they begin babbling, string-
ing together syllables like "ba-ba" or "da-da". This stage
is pretty universal — babies across cultures babble in
similar ways at first. But soon, they start to sound more
like the language they hear every day.

By around 12 months, many babies say their first real
words. Between 18 months and 2 years, they start com-
bining words like "more juice" or "mama go". By the
time they're 3 or 4, they usually speak in full sentences
and can follow basic grammar rules — all without formal
teaching,.
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Glossary

coo — a soft murmuring sound made by babies
enhance — intensify, increase, or further improve
the quality

infant — a very young child or baby

pace — speed in walking, running, or moving

pitch — the degree to which a sound or a musical
note is high or low

string together — add items to one another to
form a series

womb - the organ in the lower body of a woman or
female mammal where offspring are conceived

How Does the Brain Handle Language?

Learning language isn't just about copying sounds — it's
a complex mental process. According to Noam Chom-
sky, humans are born with a built-in ability to learn
language. This idea is backed by the concept of a critical
period — a window in early life when the brain is es-
pecially good at picking up language. Modern brain
scans show that some regions of the brain, like Broca's
and Wernicke's areas, light up when we speak or listen.
In babies, the brain is incredibly flexible, or plastic,
which helps them build the connections needed for
language very quickly.

The Role of Social Interaction

Talking to babies is more than just saying words — it's
about interacting. Babies learn best when adults res-
pond to their sounds, make eye contact, and take turns
"talking". This back-and-forth helps babies learn how
communication works.

Another important aspect is joint attention — when a
baby and caregiver focus on the same thing, such as a
toy or a pet. It helps babies connect words with objects
and actions, which boosts vocabulary growth.

What About Bilingual Babies?

Some people think that exposing babies to two lan-
guages might confuse them. But studies show that ba-
bies can handle more than one language just fine — as
long as they hear both often. Initially, bilingual babies
may know fewer words in each language, but overall,
their total vocabulary remains consistent. In fact, being
bilingual can enhance cognitive skills, such as memory
and problem-solving, later in life.

In a Nutshell

Learning to speak is one of the most impressive things
babies do — and it starts earlier than you might think.
From hearing language in the womb to babbling and
saying their first words, babies are wired to learn
through sound, social connection, and repetition. So
next time you talk to a baby in that high-pitched, sing-
song voice, know that you're not being silly — you're
helping build the foundation of language.

Sources:
1.Kuhl, P. K. (2004), Early language acquisition: Cracking the speech code. Nature Reviews
MNeuroscience, 5(11), 831-843.
2 Saffran, J. R., Aslin, R. N., & Newport, E. L. (1996). Statistical learning by 8-month-old infants.
Science, 274(5294), 1926-1928.
3.Chomsky, N. (1965). Aspects of the Theory of Syntax. MIT Press,
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Melody &

of the Speech

By Daria Frun

Understanding and using spoken language requires more
than just knowing words, as a big part of verbal commu-
nication relies on paralinguistic cues expressed through
the melodic aspects of speech, called prosody. It includes
variations in pitch (intonation), rhythm, stress, and
loudness.

Prosodic features can be divided into four dis-
tinct types, based on the meaning they convey:

intrinsic or linguistic prosody signals sta-
tements and questions, distinguishes mean-
ings of phrases and words

affective prosody reflects emotional

states of the speaker

intellectual prosody signals nuances such
as sarcasm, irony, or jokes

inarticulate prosody signals agreement or
disagreement

Prosody also plays a role in the process of language
learning. Studies suggest that we begin to absorb lan-
guage even before we are born — mainly by hearing our
mothers talk, as their voices are possibly the clearest
sounds we can hear while in the womb. Moreover, some
findings indicate that newborns even use prosodic cues
to divide speech streams into words and phrases — and
that this strategy might be beneficial when learning a
new language as an adult, too, as speech melody varies
between languages and becoming accustomed to the
sounds of the one we are studying will help with both
better comprehension and sounding more natural while
speaking.

Despite its importance, not all people are capable of pro-
sody. There is a neurological condition, aprosodia, that af-
fects a person's ability to comprehend or convey affective
prosody. It's usually caused by damage to the non-domi-
nant hemisphere areas of the brain responsible for speech
production, but it also sometimes appears as a secondary
symptom in disorders such as posttraumatic stress dis-
order and multiple sclerosis.

Productive aprosodia occurs when a person's ability to
produce prosodic cues is impaired, either due to physical
or cognitive limitations (or both). The first type char-
acterises motor aprosodia — a person with this type may
understand the emotional aspects of what they hear, but
is physically incapable of producing vocal inflections
and facial expressions. On the opposite side is expres-

sive aprosodia, where a person's ability to produce cues
remains intact, yet the cues don't convey the intended
meaning.

Receptive aprosodia results from impairment at the
sensory and/or cognitive levels of perception.
Disruptions in the functioning of areas responsible for
faculties such as auditory processing or emotional
comprehension diminishes an individual's ability to assess
the significance of changes in speech melody, or even to
notice them.

How we say something is equally important as what we
say. While learning a new language, it might be beneficial
to keep in mind that each language has its own distinct
melody — melody that is crucial in communication.

inarticulate — unable to express feelings or ideas
clearly, or expressed in a way that is difficult to
understand

inflection — the way in which the sound of your
voice changes during speech

intrinsic — being an extremely important and basic
characteristic of a person or thing

pitch — the degree to which a sound or a musical
note is high or low

prosody — the rhythm and intonation (the way a
speaker's voice rises and falls) of language

stress — the way that a word or syllable is
pronounced with greater force than other words in
the same sentence or other syllables in the same
word

to convey — to express a thought, feeling, or idea so
that it is understood by other people

to diminish - to reduce or be reduced in size or
importance

hemisphere — one of the two halves of the brain
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Modern, Enjoyable Way of Learning

Incorporating movies into teaching and learning English

By Joanna tukasiewicz

If you're a user of social media, it is hard not to notice a
new trend towards making learning more fun. Doctors,
professors, enthusiasts and geeks make short educational
videos. This way, you can easily understand quite comp-
licated concepts from multiple fields. What I love about
learning a new language is that you don't even need a
good-willed YouTuber or a teacher to learn.

Everyone with access to the web can find versions of te-
levision series for children in the preferred language and
read subtitles in their native language. The words used in
episodes are not overcomplicated, therefore, they are
perfect for beginners. Some time ago, I found a French
version of SpongeBob made especially for English-
speaking viewers interested in learning French. That's
t a drop in the ocean.

over, when you get more advanced, you can watch
r forms like movies. Research conducted in China
ang, 2015) showed that students who watched
s as a part of their English course got better at
king and listening. Besides that, they got better at
ting and became more motivated and culturally
aware. Another study conducted in North Macedonia
(Ismaili, 2013) showed a significant difference between
the experimental group (movies added as a part of the
English course) and the control group (same course as
before) in language skills, in favour of the experimental
group. An experiment from 2014 (Khoshniyat, Dowla-
tabadi, 2014) showed that Disney movies made learning
more enjoyable and helped students memorise idioms.
It proved that teaching with the inclusion of movies was
more effective than traditional methods. So, if you
happen to be a teacher, it's worth giving it a try and
bringing movies into your classroom.

Even if your teacher doesn't include modern ways of
teaching, or you don't attend any classes, you can learn
on your own, Watching movies in a foreign language is
a great way to relax and learn at the same time. Also,
check out Arlena Witt — she is an English teacher who
includes parts of movies, series and songs in her short
videos. From my experience, if you know English, it
makes learning almost everything easier. If courses or
tutorials in your first language don't fulfil your needs,
you can always look for alternatives in the language you
are learning.

Photo by Denise Jans on Unsplash

I believe that teaching and learning shouldn't overly re-
volve around discipline. Finding a way to make learning
fun can be the key to success for many people, espe-
cially if you're tired and need to relax after doing your
best at uni, work, extracurriculars and housework. How
much easier is it to learn a topic that genuinely interests
you, in a form that suits you, than just trying to me-
morise everything when it doesn't make sense to you.

Glossary

extracurricular — an activity a student does

outside regular school lessons, such as sports or
choir

geek — a person who is knowledgeable about and
obsessively interested in a particular subject
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LOST IN TRANSLATION:
Sapir-Whorf Hypothesis

By Natalia Zamojda
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The Russian word toska (Tocka) is translated as various
combinations of melancholy, nostalgia, grief, longing,
and boredom. However, Vladimir Nabokov stated that
no English word can adequately express the depth of
feeling associated with toska. While reading its
definition, we might assume that we understand what
this feeling is, but these are only assumptions. We are
familiar with the components of toska that exist in the
English language, but the concept itself remains foreign
to us. Russians tend to perceive toska as untranslatable
— this feeling is deeply tied to the Russian language and
culture. The issue we encounter here is the problem of
translations — they are merely paraphrases. Bilingual
individuals are those who most often highlight the
harmful impact that translations can have on the
author's intentions. It appears that translations most
severely distort jokes, sayings, and all forms of
ambiguity. We then tend to say that the comicality or
dramatic nature of the dialogue has got lost in
translation. This idiom became particularly popular
after Sofia Coppola's film of the very same name and is
often used as a concise summary of the complex issue of
the relationship between the individual and the
language of the culture that surrounds them. This work
aims to explore the issue of loss in translation from a
broader perspective.

Language is a very significant means of regulating our
actions. We live, speak, and think in language; however,
there are many different languages and, even within
each of them, every individual has their own variation
of what they know and use. Does this deeply personal
form of language we live with impose any limitations on
us? This dilemma was pointed out in 1921 by the great
thinker of linguistic philosophy, Ludwig Wittgenstein.
In Tractatus Logico-Philosophicus, the Austrian
philosopher wrote his famous words: "The limits of my
language mean the limits of my world". The number of
thoughts | can express with words thus determines the
number of thoughts I can grasp.
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things I can know. This position was further explored in
the works of subsequent thinkers, eventually leading to
the development of the Sapir-Whorf hypothesis, which
is the subject of this paper.

The viewpoint, also known as the theory of linguistic
relativity, states that human thinking, perception, and
other cognitive structures are shaped by the language in
which an individual functions. The name of the
hypothesis originates from the surnames of two
linguists who studied the languages of Native
Americans: Edward Sapir and Benjamin Lee Whorf. The
hypothesis inspired research and discussions about the
differences in thinking between societies that use
different languages (Klimczuk, 2013). Therefore, it
helps explain the previously mentioned issue of words,
phrases, and situations that are untranslatable.

To make the concept of the hypothesis as accessible as
possible for the reader, I will refer directly to the work
of Edward Sapir (Sapir, 1964):

Human beings do not live in the
objective world alone, nor alone in the
world of social activity as ordinarily
understood very much at the mercy of
the particular language which has
become the medium of expression for
their society. [...] No two languages
are ever sufficiently similar to be
considered as representing the same
social reality. The worlds in which
different societies live are distinct
worlds, not merely the same world
with different labels attached.



Based on the hypothesis, two positions have emerged: the
currently accepted linguistic relativism (a weaker version)
and linguistic determinism, which assumes that language
completely determines thought (a stronger version). Even
a simple observation, such as the fact that we can grasp at
least the essential meaning of terms foreign to our culture,
serves as a strong argument against the deterministic
position (Klimezuk, 2013). The Russian toska may seem
distant and complex to us, burdened with some cultural
nuances, yet we are still able to capture some of this
complexity in an English definition. The relativist
perspective softened the stronger version, replacing the
idea of complete linguistic determination of thought with a
limited impact. In this paper, I have selected two studies
that support the validity of the Sapir-Whorf hypothesis.

Lera Boroditsky, in her work Does Language Shape
Thought? [...] (2001) presented the results of studies on
differences in time perspective between English and
Mandarin speakers. The author described time orientation
in English as mostly horizontal:

We can talk about the good times "
ahead of us or the hardships behind
us. We can move meetings forward,
push deadlines back, and eat dessert
before we are done with our
vegetables. In Mandarin, horizontal
terms are used, but vertical terms are
also common: The spatial morphemes
shang ("up") andxia ("down") are
frequently used to talk about the order
of events, weeks, months, semesters,
and more. Earlier events are said to be

t

shang or "up,” and later events are

said to be xia or "down."

Boroditsky studied students whose first language was
either English or Mandarin. First, students were asked
prime questions — simple spatial scenarios with short
descriptions, and then target questions about time (e.g.
"March comes earlier than April", with true/false
answers). Reaction times were measured. Participants
responded faster when the arrangement of objects in the
prime question matched the way time is perceived in their
first language: English (horizontal) and Mandarin
(vertical). Therefore, Boroditsky's study suggests that
native language influences thinking.

Even though it may seem that Lera Boroditsky's research
analysed the issue from a rather abstract perspective — by
studying the perception of time — there are also studies
exploring the influence of language on social issues. Does
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language modify the perception of gender roles? This
question was posed by Prewitt-Freilino et al. (2012) in a
study analysing the relationship between gendered forms
in languages and gender equality in specific countries. The
authors identified three types of languages based on their
grammatical categorisation of gender: grammatical gender
languages, natural gender languages, and genderless
languages (Prewitt-Freilino et al.,, 2012, as cited in
Stahlberg et al., 2007). In grammatical gender languages,
nouns are always defined with grammatical gender —
masculine, feminine, or neuter (e.g., Slavic languages). In
natural gender languages, nouns are mostly not defined,
but they coexist with personal pronouns that specify
gender (e.g., English). Genderless languages do not
categorise gender with their noun system (e.g., Finnish).
The authors assigned language categories to 111 countries
and then compared them with the Global Gender Gap
Index — an indicator that takes into account gender
disparities in various areas of life. The study confirmed
that in countries where grammatical gender languages are
spoken, lower gender equality is observed, compared to
countries, where the languages of the two other
categories are spoken (Prewitt-Freilino et al., 2012).

Studies presented here demonstrate that the Sapir-Whorf
hypothesis is reflected in empirical research. They also
highlight various dimensions of language's impact on
thought — it can be analysed through the lens of time
perception, as well as through a more pragmatic
perspective, such as gender equality. The hypothesis
explains why it is impossible to translate a book or any
piece of culture perfectly, and why the language barrier is
much more than just a communication issue. The
relationship between language and cognition offers a vast
space for inspiring research that can help us understand
the limits of our thinking, as well as the cultural
differences.

ambiguity — the quality of being open to more than
one interpretation

concise — giving the relevant or necessary
information clearly and in a few words

distort - give a misleading or false account or
impression of

encounter — unexpectedly be faced with or
experience something

longing — an intense desire to do or have something
merely - just; only

spatial - relating to or occupying space

vast — of very great extent or quantity
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Learning a Language k4

At Any Age
By Jasmine Zile

Have you ever been fascinated by the idea of learning a
new language?

‘Maybe after a really satisfying vacation or a trip to
anotlwr country, where the culture enchanted you and
the way people spoke their language seemed so elegant
that you fell in love with it? Or maybe, in your
imagination, some languages are associated with
certain feelings or aesthetics, and you often dream of
‘how wonderful it would be to read or recite French
poetry, listen to operas without needing to read the
libretto first, or fully understand the meaning of that
favourite song of yours.

For me personally, diving into a new language feels like
stepping into a slightly different reality. Languages are
fascinating. Sometimes, it happens that during a trip,
you already memorise a few curse words, fun or polite
phrases, and head back to your homeland, eager to
continue exploring. And there you are, making a study
plan, maybe even buying a dictionary or a textbook with
basic grammar, and starting your journey. But how long
will it last? How far will your motivation take you? (My
shortest "record"? One sleepless night with Hebrew —
and I never looked at my scribbles again.) Maybe you'll
even sign up for a course, and if you still haven't lost
your eagerness to learn after simple (perhaps even
trivial, but necessary) "introduce yourself" lessons —
congrats! You are already ahead of many! If you
continue, soon you will start to understand simple
texts... but what about speaking? The speaking barrier
is one of the most common difficulties when learning a
new language. Or (let's get wild with our imagination!)
you will start speaking, but for some reason you will get
stuck at a certain level... and the usual techniques for
breaking through a language plateau might not be
enough.

In short, there are many obstacles, but have you noticed
how easily children seem to overcome them? It's a
common fact that after a certain age, it just becomes
harder to memorise and process new information. More
free time and playfulness children have is undoubtedly
helpful, but the reasons, as you might guess, are much
deeper. Neuroplasticity, working memory differences...
well, yes, but the article would be too long if I listed
them all. In this article, I would like to share my
personal experience and focus on elements of language
learning that depend more on approach and mindset
than on age.
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The Adult Brain vs the Child's Brain: The Role of
the Sensitive Period

My Latvian teacher, Inguna V., once said that it's possible
to learn to speak Latvian (or any other language) without
an accent up until the age of 12. At the time, I didn't realise
that she was referring to the study by Johnson & Newport
(1989), which demonstrated that children who started
learning a second language before the age of 12 could
achieve near-native proficiency. This study is closely
related to the Sensitive Period Hypothesis, which suggests
that there is an optimal window (the best time, in simple
terms) before puberty, when the brain exhibits higher
neuroplasticity. This increased plasticity allows us to
acquire linguistic structures, grammar, and pronunciation
more efficiently. The Critical Period Hypothesis (before the
age of 5) is essential for acquiring a native (first) language.
Meanwhile, the Sensitive Period, which extends until
puberty still allows for highly efficient language learning.
She told us this because she was a native Latvian speaker
teaching at a Polish gymnasium in Daugavpils (Dyneburg),
the largest Russian-speaking city in Latvia. My class-
mates and I were 10-11 years old. For context, many
people in our city speak Latvian fluently, but some
— evenif they can communicate effortlessly — struggle
to develop a natural, native-like Latvian accent.
For some reason, that wasn't my case, even though Latvian
was my second language. I might have had stylistic (word
sequence) errors due to interference from Russian. Still, I
intuitively grasped Latvian grammar and pronunciation
without difficulty — an experience that aligns perfectly
with the Sensitive Period Hypothesis. It turns out that
during this period, I unintentionally engaged in a process
known in linguistics as Extensive Reading, which aligns
with Krashen's Input Hypothesis.
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How come I never consciously studied Latvian and
Polish?

First grade at elementary school wasn't easy for me. My
first language was Russian, but I had to learn to read and
understand subjects like maths and science in Latvian. I
was studying in a Polish school, where I was suddenly
surrounded by Polish — a language I didn't understand at
all. Unlike my classmates, who had attended a Polish-
language kindergarten and were at least familiar with the
language through songs like "Kolorowe kredki" and such, I
had zero exposure.

But through different games and integration activities,
Polish stopped being frightening. My brain automatically
caught similarities with Russian, and I started to
understand it intuitively. Sometimes it was enough for me
to hear just one Polish word root that matched the Russian
one, and my brain would immediately understand the
suffixes, prefixes, a slightly different pronunciation, the
stress on another syllable, or a different grammatical form.
After six months, I could read fluently in Polish with
understanding. Of course, those were simple books
adjusted for kindergarteners and first graders, so there was
nothing particularly miraculous about it.

But what about Latvian? And here we return to Extensive
Reading and Krashen's Input Hypothesis. One day during
the summer holidays, I went to the library and started
reading in Latvian. At first, I didn't understand anything.
Later, I thought I was simply making up my own stories in
my head while staring at the words. And then... it
happened. I realised I was truly reading. I was
understanding. It wasn't just my bored mind hallucinating
while staring at weird symbols on a page. [ remember this
moment vividly — it amazed me so much that, for the next
few years, I continued reading for hours on end,
sometimes six or eight hours at a time. I wouldn't even
notice time passing. I didn't translate a word, but soon
understood everything and helped my classmates translate
some words during essay writing. We used to write reviews
of books or essays on specific topics in Latvian during
lessons; we were allowed to ask the teacher, "How do you
say some word in Russian in Latvian?" I became that
translator on equal footing with the teacher. Sometimes,
even she would tell my classmates, "Ask Jasmine." One of
my annoying classmates even called me "Jasmine— Google
Translate."
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ample of acquiring the language at quite a
e, but there is a more interesting case I
fmessed later in my life. During my time at a music
high school, I had a music literature teacher who spoke
very eloquent Latvian (music literature needs
eloquence). I once overheard gossip among other
teachers about how she, as a student in our high school
before attending Riga's Music Academy, spoke with a
thick Russian accent. But when he returned to teach,
his Latvian was flawless. Only later did I start noticing
some subtle stylistic errors that filtered into his
otherwise polished speech. Nota bene — in adulthood!
Yes, he didn't start from scratch but achieved
fascinating eloquence later in life. So if you have some
rudiments of Deutsch from school (or any other
language from any period of your life), don't be so quick
to give up on revising them.

The Latvian teacher I mentioned earlier, Inguna V., was
not only brilliant but also passionate and curious. I
suppose she didn't learn Polish as a child (as I recall her
saying she started learning Polish at university for a
semester or so). Still, since she taught at a Polish
gymnasium, she somehow became immersed in it. She
never minded asking questions and sometimes even

taught us new Polish words — casually adding a Polish
equivalent after giving the Latvian term in Russian or
English. Now I see how unique that environment was,
because it wasn't just the teachers who learnt Polish —
even the maintenance staff did. We had a cosy schoolg
atmosphere where everyone knew each other, and evﬁﬁ
the janitors were greeted by name. I recall noticing that
many staff members, including those in the cafeteria
and maintenance, began working at our school without
speaking a word of Polish — yet quickly picked up b:
phrases (not so surprising, right?). But what was
surprising was that some of them, after just a few
months, could hold simple conversations. I only
realised how far they'd come years later. During
secondary school, I once addressed one of the new
workers in Polish. They stumbled, hesitated, but a few
months later, I tried again in Russian or Latvian, and
they answered proudly in Polish, refusing to switch

back.

Now, when I reflect on it and try to explain such
progress, I hypothesise that one of the key factors was
the strong presence of school events, celebrations, and
genuine immersion in Polish traditions. I often saw the
maintenance staff standing at the back of the
auditorium during performances, listening, helping,
and bringing things. It was a small school, so
interactions between people were frequent and natural.
That is why I believe two important elements
overlapped here: passive exposure and active
participation — a sense of belonging and a genuine
openness to trying and communicating.

This leads me to the first conclusion of this article:
Language learning can occur passively through
immersion and observation, or actively through
conscious effort and engagement. Both work, but for
adults, the active part becomes more crucial.

Photo by Ben White on Unsplash
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Why Learning Swedish at 18 was a whole
Different Story

As simple as it might sound... 1 just wasn't a child
anymore... but let me explain what it really means to
learning a language not as a child.

1) You are not fearless anymore. If you are — congrats,
but that's not common, so guard your fearlessness like a
treasure. Most adults are quite self-conscious. We
worry if we sound stupid, whether we pronounce things
wrong, and when you talk to a stranger in a foreign
language, you might first think:

"Wow, does he really understand me? Oh, wait, he's
asking me to repeat... maybe I pronounced it wrong,
and it means something completely different? Or does
he have hearing problems? Is my accent
understandable?"

When you are a child, you just try, and somehow it
works. You play, ignore your lack of fluency, and draw
pure joy from play and interaction. Good language
courses are often designed to incorporate practice from
the very beginning; however, for the learner, this
requires overcoming their own self-doubt and shame.
You must confront your ego, stop taking yourself so
seriously, and expect perfection from yourself. It just
looks like children don't have that kind of arrogance.

To soak up information like a sponge, you need to stop
being your own critic (at least in language learning).
Until you focus too much on self-criticism, a lot of
information (and fun) just bypasses you.

2) Implicit vs Explicit Learning

How Structured Learning Helps or Hinders
Adults

Adults often need clear rules and frameworks
(grammar, vocabulary). However, these rules and
frameworks are only tools, and adults sometimes spend
too much time preparing them instead of fully using
them. When I was a private teacher, I provided no more
rules and grammar than a person actually needed.
Excess theory without practical application can hinder
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progress. While speaking, you can concentrate and keep
in mind some grammatical rules, but not all, so there is
no point in giving them to a learner when they are not
ready and can't really control and stick to these rules in
speech. The best option is to learn rules and systems as
an answer to questions that arise from encountering a
language.

But it's not all negatives... there are advantages
to using your "age privilege" correctly.

Our consciousness is a double-edged sword. Yes — it
can make things much more difficult, but it can also
make them much easier. You have more capacity to
concentrate and grasp grammar rules, which may
suddenly become not boring but enlightening, serving
as a compass and giving direction. You have
experienced more, you have more possibilities to form
complex associations, stick to grammar rules and
structures, and use life experience as a gut feeling and
intuition. You don't just pick up what you hear; you are
grammatically aware and can consciously analyse these
rules. All this can happen thanks to consciousness —
only if you use it right. Beware: analysis can help, but it
can also paralyse. That's why learning a language is not
only learning the language but also working with your
mind and thinking. Sometimes it might be really hard,
mind- and ego-breaking, but... no, I won't say it's worth
it. Go find out for yourself!

3) The Role of Play, Social Interaction, and
Environment

When you are an adult, what is the most typical way of
learning a language? Tyrant owl of Duolingo, language
class with lists of words to memorise. You name it.
What is the most typical way of learning a language for
a child? "I learnt it by watching cartoons" (yes,
seriously, I knew such a person), or "My dad speaks
that language", "I learnt it at school", "I had a
friend...". Children learn through play and relationships,
they "catch" the language through games, singing,
and spontaneous interactions. For adults, this also




works, but it requires consciously creating space for
free conversations and language games. And it takes
courage to get involved in such games. The more
interactive and natural the contacts are, the easier it is
to overcome the speaking barrier. But creating
interactive contacts... that's also hard, especially in
adulthood.

The concluding thoughts of this article would be — yes,
we can't underestimate the sensitive period — but still,
there is no fixed limit to growth, no age beyond which
learning becomes impossible.

Passive exposure — familiarises you with language and
reduces the distance; active use — builds fluency. For
children, it's easier because they are more often
naturally in a stimulating environment, absorbing
language through play, connection, and constant
exposure. The real challenge for adults is that they need
to recreate those conditions intentionally, but they can
also learn, and sometimes even faster.

Some brief advice drawn from this article could be
summarised as follows:

Find opportunities to recreate intentionally
conditions for language learning.

Confront your ego and stay open.

Have fun, as children do.

dive into — become suddenly and enthusiastically
involved in or occupied with something
eager — wanting very much to do or have

something

enchant - put (someone or something) under a
spell

libretto — the text of an opera or other long vocal
work

overlap — if two or more activities, subjects, or
periods of time overlap, they have some parts that
are the same

proficiency — the fact of having the skill and
experience in doing something

puberty — the stage in people's lives when they
develop from a child into an adult

rudiments — the simplest and most basic facts
to bypass — to ignore a rule or official authority
to hinder - to limit the ability of someone to do
something, or to restrict the development of

something

to plateau — to reach a particular level and then
stay the same

to scribble - to write or draw something quickly or
carelessly

Source:

Johnson, J. 8., & Newport, E. L. (1989). Critical period effects in second langua

influence of maturational state on the acquisition of English as a second language.
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With Joanna Rzyska

By Jan Wolicki

"T've got a degree in French philology
from the University of Warsaw, and since
2001, I've been the owner of a Polish-
French nursery. Before that, I worked as
a journalist, but it was just a brief episode
in my life. While running the nursery, I
founded a children's publishing house,
Dwie Siostry, with Jadzia and Ewa, and I
managed it for about 15 years."

How did it all begin? How was it that
French came into your life? Were you exposed to it from
very early on, or did it start a bit later?

I had contact with French from early
childhood because my mother was a French teacher.
However, those were the times when parents did not
give children as much attention as they do today. My
mother worked a lot — she had three jobs and was a
university lecturer, so she taught me French whenever
she could find time. But she took me with her on trips
to France when she went there for professional training.
So, in fact, I learnt through immersion — while my
mother was doing her internship and studying, I stayed,
for example, for a month at her friend's and that's how I
gained knowledge.

It's often said that French is an impossible
language to learn, that as soon as one becomes an adult,
there is no way of learning it. Is there some truth in
that? What are the differences when it comes to
learning French as children and as adults?

. I personally started to learn French in a systematic,
academic, if you will, manner in secondary school. And
yes, I was surrounded by the language from time to
time. It has complicated grammar and orthography
indeed, but which one doesn't? When one trains and
is dedicated, I think it is as hard as any other
language.

So it is no greater challenge than, say, Spanish or
Russian?

Joanna Rzyska

: No. The problem arises when one wants to achieve
perfect pronunciation because the middle ear loses its
elasticity around the age of six or seven. However, if
one has a "good ear", it is not a significant obstacle.

. So, when it comes to vocabulary, grammar and
communication in French, is it not harder?

i2: I don't think so. My mother, who taught both
French and Italian, always said that her French
students struggled to read correctly in their second year
of studies, while her Italian students were already
speaking in full sentences. So there are some
differences. I can't deny that.

I suppose we will get back to those. But as you
said, you started a publishing company. What brought
you to that idea? What were your reasons?

My friends and I were young mothers when we
opened it in 2004, and there was no classic children's
literature on the market.

Which means?

That, for example, we did not have Maurice
Sendak, Miroslava Saska, Davida McKee — we were the
ones who brought them in. I remember one
conversation at a book fair where a French publisher,
surprised that we were buying the rights to Sendak,
asked whether we would really be the first to publish
him in Poland, and she emphasised how lucky we were.
Those were the times right after the political
transformation, and many authors simply hadn't been
translated yet.



And now?

It seems to me that there is a great abundance of
them. In the early 2000s, there were books, but they
were poorly translated, and there were many "market"
publishers — even Andersen was unreadable then. Now
we have everything. Still,
publishers whose editorial, graphic and substantive
quality is very poor. However, we have many publishers
that focus on quality, though often they have to fight for
survival. Even though statistics show we read more, the
market indicates that parents are looking for books for
younger children, specifically at the kindergarten age.
And then we have a vacuum. Then school begins,
required reading appears, and apparently it's hard for
parents to balance one with the other (reading for fun
and reading for school) — so they stop reading for
pleasure and leave it to the school. So we also need to
make sure that these required readings aren't just old
classics but books that can fascinate children.

there are commercial

Do we have books in French that children can
learn from?

. This crisis of books in foreign languages hasn't
been quite taken care of. For example, in Warsaw, we
had a French bookstore at the French Institute that had
been around for 30 years, but it closed not so long ago.
There were French books from France, but now parents
mostly use Amazon because it is convenient in terms of
both time and cost. To get textbooks, you really need to
know where and how to look.

So there's a practical problem when learning a
language other than English, which is already hugely
popular — namely, the lack of tools.

Photo by Clarisse Croset on Unsplash

For sure, it requires much more effort from
parents, who are not only looking for appropriate tools
but also for schools. For example, in Warsaw, there are
two bilingual (French) secondary schools. And in the
rest of the country, there are 19 accredited ones. That's
about 2% of foreign language or bilingual schools,
which means that French will undoubtedly become an
elite language.

And that's why you opened the nursery? Did it
arise from a market gap?

When we opened it, we didn't think about that. It
hadn't crossed my mind. I was a young mother with a
degree in French philology, and 1 admired my
university friends who had learnt French in childhood.
They had the space and, later, the ease because they
didn't have to struggle with pronunciation or grammar,
making the degree more of a direction than a challenge.
I wanted to give the same opportunity to my child.
When 1 started looking, there were only two such
nurseries in Warsaw. One was at the French embassy,
but the instructions were entirely in French. Due to the
lack of alternatives (journalism would have involved too
much travel), my friend, who later founded French
school La Fontaine, and I decided to start a home-
based nursery, giving children what we did best. We
taught them French.

And how did it grow?

At first, we had five children (two of them our
own). We did everything ourselves, from cooking to
teaching. It grew slowly. After four years, we moved to a
villa on Zakopianska Street.

And when did the school appear?

When my sister, Jadzia, appeared. She's a lawyer
with a systematic and administrative approach to
business, and I could feel her energy, which made me
confident she could do it. To this day, it rests mostly on
her shoulders. We were 15 at the time, and the school
was created largely thanks to the efforts of our students'
parents, who had been advocating for it for some time.
After a few years of being asked to find
alternatives so our children could continue learning
French, we finally started the school.
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JWW: What about people who speak French? You said
that it would become an elite language. Is this process
of elitisation already happening?

J1: Yes, there are fewer and fewer people who speak
French. When I was younger, French was considered
chic. Now it's a bit different. Sometimes parents who
don't speak French or don't have an interest in French
ask me if there is a point (to put their child in our
nursery). That's when I use this argument — English is
everywhere now, so a second language is replacing it in
some way as an added value whose role was assigned to
English for so long. And learning a language isn't just
about the language itself. Learning a language is, above
all, brain development — gaining bilateral flexibility,
which is useful for life. It's logical and causal thinking,
and at the same time, it's discovering the cultural
mosaic of the Francophone world. We teach French
precisely in that Francophone context — we show
children that you can speak French not only in France.

W What is the situation with children's outcomes in
your institutions? In public schools, a foreign language
is treated as just another subject, often pushed to the
side. In your nursery and school, a child spends half of
their time with a native speaker. How does it affect
their results?

J12: In my opinion, it has a very positive effect. Studies
show that children from bilingual homes have slightly
delayed speech development because it occurs in two
channels simultaneously, which increases the cognitive
load. Children learn two language codes at the same
time, and in my opinion, it doesn't make much of a
difference whether a child starts speaking at two or two
and a half years old. Children at our nursery learn
through immersion. As you said, they spend half a day
with a native speaker. If we compare them with children
who haven't had earlier exposure, those who have learnt
in this way have greater ease with learning other
languages. For example, they pick up English faster,
looking for connections and connotations at the
syntactic level. Children without prior exposure, as we
can see in our school, progress more slowly. Learning a
language is much more of a struggle for them. Those
who learnt through immersion associate learning with a
teacher who ate with them, laughed and played with
them.

JWW: And this enigmatic talent for learning languages —
what would that be exactly?

J1: When we begin to learn, it's hard to talk about
talent itself, because, as we know, neural connections
are being formed, and those that we exercise become
stronger, while over time, it's harder to develop new
ones. They already have a well-established path for
learning a language, the children have simply learnt
how to learn a language.

Photo by moren hsu on Unsplash
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What does it look like, then, for children who start
primary school without any prior exposure to the
language? Do they leave it with a good command of it?

We have lots of children who reach that level very
quickly. Often, however, these are children from
bilingual homes. Those who learn from scratch vary —
some catch up very fast, while for others it takes more
effort, although eventually they succeed. After all, their
brains are still very young. But it is already a different
stage. In nursery, learn through play-songs,
manipulating blocks. Learning is multisensory. We can
bombard children with these methods, and it's just the
same with language. In a nursery, language is primarily
used for communication, to talk with a teacher or
colleague. In school, you get a textbook. You have to
read something and do tasks. There, learning is less
fun. Neurodidactically, it is a different level altogether.

we

Going back to how children actually are taught in
nursery — how did you teach them?

There is no single method. At first, it is all about
listening and getting used to the melody of the
language. It is an intensive process. Sometimes parents
come after the first year asking: How come my child
still doesn't speak French? 1 tell them that their child
has just begun to speak Polish. They are at _an even
earlier stage with a foreign language. After the child has
a vocabulary of about 100 words, whi¢h usually hap-

ens after a year in nursery, the fun begins: "c'est a moi",

c'est a toi", and it is still playful learning. The last stage
comes when children begin experimenting, when they
try to say something. They become narrators.

Is it the same for adults?

Yes, the steps are similar. Teachers working with
beginners have the most challenging job because they
just ask and answer their own questions. Sometimes it
looks funny — teachers talking to themselves. As we get
older, we become more susceptible to stress. We are
afraid of being judged, and when we learn in a group,
that fear only grows stronger. Children don't have these
barriers, they don't worry about grammar and rules.
They just say "give", "have", "go garden", "give eat".
They get their message across, and the fine-tuning
comes quickly.

So what is the key to learning a language?

To learn a language, we have to become children
again.

Thank you very much.

Mereci beaucoup!

cognitive load - the mental effort needed to learn or
process information

commercial publisher — a company that publishes
books mainly to make money

connotation — an additional meaning or feeling
associated with a word beyond its main meaning
cultural mosaic — learning about different cultures
through a language

elite language — a language spoken by a small,
privileged group and regarded as special or important
immersion — learning a language by being immersed
in it constantly

market gap — a demand for a product or service that
is not currently available

melody of a language — the rhythm, intonation, and
flow of how a language is spoken

multisensory learning — learning that uses more
than one sense

neural connection — a link in the brain that helps
you learn or remember something

neurodidactics - teaching methods based on how
the brain learns

nursery — a school for very young children before
they start primary school

required reading — books that students must read
at school

27



»



Etienne Girardet on Unsplash



Mathematical
Linguistics

30

We use language every day — in text messages, in conversations,and whenreading. We learn iﬁﬁ'?g'uage____
fromthe very beginningof our lives. Most people think that this is afield of the humanities, butthat's not
entirely true. A particularly interesting area is mathematical linguistics — but what is it?

Itwas first introduced in Poland by the Institute of Mathematics at the University of Wroclaw. Did you ever
think that you could learnto write ina dead language using logic and maths? Now you know you can! The
Wroctaw Mathematicians' Foundation runs competitions — the Tower of Babel for primary schools and the
Mathematical Linguistics Olympiad for secondary schools, which can lead to international olympiads.

Competition tasks are based on dead, lesser-known, or imaginary languages. Sometimes you need to
translate something, match vocabulary, or decode something. You don't need specialised knowledge to
take part inthem. As we can read on the organisers' website, all you need is:

» the ability for synthetic and analytic thinking;
» skills in formulating and testing deductive hypotheses;
« and standard school linguistic knowledge.

With all of that, you can, with a little effort, solve the tasks presented there. It's really fun to do, especially if
you like logical puzzles. If you want to tryit out yourself, type "lingwistyka matematyczna"into your browser,
click the University of Wroclawlink, then "zadania", and have fun!

Ezva Milewska

Why are apostrophes terrible to
’ date?

Because they are too
possessive.




Actions speak louder
than words

What a person does is a better indicator
of their character than what they say.

A good listener is a silent
ilasterer

Human beings have an innate desire to be
listened to, so if you listen to someone
attentively, you'll flatter them.

Kind words will unlock an
iron door
‘Gentleness, patience, and kindness can

overcome even the most stubborn or
difficult situations and people.

Speak your mind

This encourages one to say what they
really think.

Words cut deeper than
a knife
Verbal insults and hurtful comments can cause

more profound and lasting emotional pain than
a physical wound.
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Rise of the Planet of the Apes (2011), directed by Rupert Wyalt, is a reboot
and origin story of the classic Planet of the Apes series, and it sets out to
explore the rise of intelligent apes. It may not be high cinema, but it is not a bad
film. One may think that Wyatt gave us the same old stuff. Who hasn’t heard
about Planet of the Apes? It’s not easy to beat such a classic. But I don’t think he
tries to do that. He gives us the beginnings of that alternative world. And
besides that, there is an emotional and scientific story. And as we have seen
in many cinematographic endeavours, the main question is “What does it mean

Culture

Reviews by Jan Wolicki

to be human?” Who is more humane — the brute with a human body or the ape IN CINEMAS THURSDAY 1174 AUGUST

with a big heart? And so on. It is important and stimulates one intellectually, I

suppose. But what is important in terms of language? Because it plays a big role in
that movie. Well, firstly, we see the process of acquisition and learning from
context, and they portray it quite well. And secondly, the metaphorical moment
that happens in the movie, the moment that changes everything, that sets a

milestone in that hypothetical world. The moment that destroys the line  awm
between man and ape and is shown as a final stage of evolution: the moment
one starts to speak. When you watch it and look at it from this perspective, it
tends to be more thought-provoking than one would expect.

SECOND EDITION

TTH & MEW SECTION “ON BORUSTHESS & FRAGILITY

NEIW YORK TIMES BESTSELLER

THI

BLACK SWAN

9

HWEGHLY IMPROBABLE

\ii\:\'il’ll Y]!'I]lllil" Tillr']l

(ASENEEER e L

Most of us prefer to get information from sources that provide some assurance
that the information is accurate. But is there a possibility that some information
cannot be verified as accurate? Nassim Nicholas Taleb touches on that, as well
as a few other things: how we look at the world, the misconception that we can be
certain of anything and the word games being played on us. For example, when you go to
the doctor and are checked for cancer, you won't have a diagnosis saying, "You don't
have it"; you will get something like: "We haven't detected any signs of cancerous cells",
which means that you should trust the technology tests and the doctor's eyes. You
should not absolutely believe that none of these tests could make a mistake, and more,
that they are so advanced that they wouldn't miss a thing. Do you really believe that?
Taleb explains that the idea we are taught — that something is merely possible — is
mistaken, and that ultimately, no one can predict the future (even though many
lucrative jobs attempt precisely that). Why is it connected to language? To be
honest, it is not. However, there are several things to consider when analysing what is
being said and how the narrative can be misleading. Nevertheless, it mostly broadens
your horizons, and the same goes for languages. This book opens you up to looking at the
world from another perspective. Doesn't learning a new language do the same? So enjoy.
And think.
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Language Exercises

Exercise 1.

Guess the idioms and proverbs based on the given images.

Exercise 2.

Answers on page 38

Complete the crossword puzzle using the provided clues. The solution is indicated by the numbers in the orange squares.

1.the stage in people's lives when they develop from
a child into an adult
2.the degree to which a sound or a musical note is
high or low
3.the way in which the sound of your voice changes
during speech, for example, when you emphasise
particular words
4.giving the relevant or necessary information
clearly and in a few words
5.a very young child or baby
6.to put two or more things into a straight line, or to
form a straight line
7.the ability to speak or write a foreign language
easily and accurately
8.put (someone or something) under a spell
9.characterised by the belief that the parts of
something are interconnected and can be
explained only by reference to the whole
10.to strengthen or encourage a behaviour through
consequences
11.the rhythm and intonation (the way a speaker's
voice rises and falls) of language
12.one of the two halves of the brain
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Exercise 3.

Read the text and choose the correct answer for each question.

In a 1940 article, Benjamin Whorf wrote that English
speakers use one word for snow, regardless of whether it’s
falling snow, snow on the ground, snow drifts, or slushy
snow. The word for all of it is ... "snow". However, to
Eskimo people, falling snow is so different from snow on
the ground or slushy snow that they use several distinct
words for it and other types of snow. Whorf believed that
because Eskimos have many names for snow, they think
about it and their environment in ways that others do not.
The number of snow words that Eskimo people were
supposed to have soon increased from a dozen to fifty,
then one hundred, and even two hundred. So how many
Eskimo words for snow are there? The answer is
complicated. First of all, there is no single Eskimo
language. Eskimo is a broad term for people living in the
polar regions of Greenland, Siberia, Iceland, Canada, and
the US. They speak many languages, each with its own
dialects. All these languages easily form long, complex
words by joining smaller word elements.

1.Whorf believed that Eskimo people think
differently about their environment because:

a) they live in cold climates

b) their language has unique features

¢) they have many different words for snow
d) they do not use adjectives

2. The term "Eskimo" refers to:

a) one single language spoken across the Arctic

b) a group of unrelated Antarctic languages

¢) people living in Nordic regions

d) several Arctic peoples speaking different languages and
dialects

3. The word "iglugsaq" is mentioned in the text
because it is unclear whether it is:

a) a verb or a noun

b) a type of snow or a building material
¢) a scientific term or slang

d) an English borrowing

4. According to the text, English actually has:

a) only basic words for snow

b) fewer snow words than Eskimo languages

¢) probably as many snow words as Eskimo languages
d) no descriptive words for snow

In the case of one language, West Greenlandic, there are
two roots for snow: "qanik" (snow in the air) and "aput"
(snow on the ground). From "qanik", you get words
like "ganipalaat" (feathery clumps of falling snow), and
from "aput”, words such as "apusiniq" (snowdrift).
Additionally, there are snow words that use other
roots. But is "iglugsaq”, meaning "snow for igloo
making" (iglu: "house” and -gsaq: "material for"), a word
for a type of snow or just a term for a building material?
There are probably as many words for snow in English
as there are in "Eskimo" languages. In English,
wind-driven snow is called a "blizzard”, a "white-
out", a "snowstorm", or a "snow shower". Snow on the
ground could be "slush"”, an "avalanche", a "snow drift",
or a "hardpack”. Falling snow may be "sleet" or a "flurry".
Other words for snow include graupel, or onding, to name
just a few.

5. Which of the following is not listed as a type of
falling snow in English?

a) hardpack
b) flurry

¢) snowstorm
d) sleet

6. The reference to English terms like "slush" and
"sleet" helps to:

a) argue that English has borrowed heavily from Arctic
languages

b) show that only English uses metaphorical snow words
¢) downplay the cultural importance of snow in Eskimo
societies

d) demonstrate that English forms many specialised terms
as well

7. The overall purpose of the text is to:

a) argue that linguistic diversity is declining globally

b) debunk a myth about the number of Eskimo words for
snow

¢) promote Whorf’s theory

d) document the full range of Arctic snow words
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Bilingualism

acquisition — the learning or developing of a skill, habit, or
quality

align — to put two or more things into a straight line, or to form a
straight line

fluency - the ability to speak or write a foreign language easily
and accurately

holistic — characterised by the belief that the parts of something
are interconnected and can only be explained by reference to the
whole

simultaneous — occurring, operating, or done at the same time
to debunk — expose the falseness or hollowness of (an idea or
belief)

upbringing — the treatment and instruction received by a child
from its parents throughout its childhood

The Role of Language in Social Communication

fragile - easily damaged or broken

gender — a group of people in a society who share gualities or
ways of behaving associated with a gender identity
inanimate object — a thing that is not alive

merely — just; only

sturdy — physically strong and solid or thick, and therefore
unlikely to break or be hurt

to conduct — organise and carry out

to phrase — put into a particular form of words

to reinforce — to strengthen or encourage a behaviour through
consequences

Do We Still Need to Learn Languages

enrol in — to register for or sign up for a school, course, etc.
expand vocabulary - to increase the number of words you know
language acquisition — the natural process of learning a
language through exposure and interaction

point sth out — to draw someone's attention to something
prevailing — the most common or widespread

sensibly — reasonably

slip — a small mistake

stand out — to be very easily recognisable because you are
different, better, etc.

step up — take action, rise to a challenge

squeeze — to fit something into a limited time, often with
difficulty

surmount — to successfully deal with a difficulty or obstacle
weave — to include something smoothly into something else
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The Science of Baby Talk

coo — a soft murmuring sound made by babies

enhance — intensify, increase, or further improve the quality
infant — a very young child or baby

pace — speed in walking, running, or moving

pitch — the degree to which a sound or a musical note is high or
low

string together — add items to one another to form a series
womb - the organ in the lower body of a woman or female
mammal where offspring are conceived

Learning a Language at Any Age

dive into — become suddenly and enthusiastically involved in or
occupied with something

eager — wanting very much to do or have something

enchant — put (someone or something) under a spell

libretto — the text of an opera or other long vocal work
overlap — if two or more activities, subjects, or periods of time
overlap, they have some parts that are the same

proficiency - the fact of having the skill and experience in
doing something

puberty — the stage in people's lives when they develop from a
child into an adult

rudiments — the simplest and most basic facts

to bypass — to ignore a rule or official authority

to hinder - to limit the ability of someone to do something, or
to restrict the development of something

to plateau — to reach a particular level and then stay the same
to scribble — to write or draw something quickly or carelessly

Melody of the Speech

inarticulate — unable to express feelings or ideas clearly, or
expressed in a way that is difficult to understand

inflection - the way in which the sound of your voice changes
during speech

intrinsic — being an extremely important and basic
characteristic of a person or thing

pitch — the degree to which a sound or a musical note is high or
low

prosody — the rhythm and intonation (the way a speaker's voice
rises and falls) of language

stress — the way that a word or syllable is pronounced with
greater force than other words in the same sentence or other
syllables in.the same word



to convey — to express a thought, feeling, or idea so that it is
understood by other people

to diminish — to reduce or be reduced in size or importance
hemisphere — one of the two halves of the brain

Modern, enjoyable way of learning

extracurricular — an activity a student does outside regular
school lessons, such as sports or choir

geek — a person who is knowledgeable about and obsessively
interested in a particular subject

Lost in Translation

ambiguity - the quality of being open to more than one
interpretation

concise - giving the relevant or necessary information clearly
and in a few words

distort — give a misleading or false account or impression of
encounter — unexpectedly be faced with or experience
something

longing — an intense desire to do or have something
merely — just; only

spatial — relating to or occupying space

vast — of very great extent or quantity

Column: Mathematical Linguistics

dead language — a language which is no longer in everyday
spoken use, such as Latin

deductive — a logical approach where you progress from general
ideas to specific conclusions

humanities — a wide range of academic disciplines that study
the various aspects of human culture

synthetic — having truth or falsity determinable by recourse to
experience

Interview

cognitive load - the mental effort needed to learn or process
information

commerecial publisher - a company that publishes books
mainly to make money

connotation — an additional meaning or feeling associated with
a word beyond its main meaning

cultural mosaic — learning about different cultures through a

language
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elite language — a language spoken by a small, privileged group
and regarded as special or important

immersion — learning a language by being immersed in it
constantly

market gap — a demand for a product or service that is not
currently available

melody of a language — the rhythm, intonation, and flow of
how a language is spoken

multisensory learning — learning that uses more than one
sense

neural connection — a link in the brain that helps you learn or
remember something

neurodidactics — teaching methods based on how the brain
learns

nursery — a school for very young children before they start
primary school

required reading — books that students must read at school

Whimsical Language ;'H

to have a silver tongue — to be very persuasive and speak ir_ff;
charming, convincing way |
to speak volumes - to say a lot without using many words (*
without saying anything at all); something that reveals a lot byg’,{‘ .
itself A
to be tongue-tied — to be unable to speak, usually from g
nervousness or embarrassment

to speak Greek to someone — to say something in a way the
listener doesn't understand; to be incomprehensible to someone

to be lost in translation — when meaning or nuance is

changed or lost while translating from one language to another

==

"Actions speak louder than words" — what a person does is
a better indicator of their character than what they say

"Speak your mind” - This encourages one to say what they
really think

"A good listener is a silent flatterer" — human beings have
an innate desire to be listened to, so if you listen to someone
attentively, you'll flatter them

"Kind words will unlock an iron door" — gentleness,
patience, and kindness can overcome even the most stubborn or
difficult situations and people

"Words cut deeper than a knife" - verbal insults and hurtful
comments can cause more profound and lasting emotional pain
than a physical wound
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TED

Why love is harder in a second language
Magdalena Hoeller, October 2024

Saying "I love you" often feels more meaningful in your first language

missiTricxni=;  than in any other language you learn later in life, explains linguist and

Watch here! '-'.n‘-’*..%.'“ﬂf..ﬁ polyglot Magdalena Hoeller. Unpacking the hidden challenges of
VETE LAY intercultural relationships — from language barriers and humor gaps to

o ol C ol 7 LR "y .
\ Eanrwares:  subtle power dynamics — she shares how couples can turn these struggles

Eﬁ”‘ﬂ““ﬁﬁ":‘ into opportunities to grow closer.

Second vs
Foreign Language

Don't confuse a second language with a
foreign language. A second language is learnt
in a place where it is spoken every day and is
necessary for communication, school, or
work. In contrast, a foreign language is
studied in a place where it is not spoken,
except in school and when talking to a
foreigner, and is mostly learnt in classes. For
example, a person who moved from Poland to
England learns English as a second language
to attend school and talk to teachers and
friends. If they learnt English at school
because it's part of their curriculum, then

L

English is their foreign language.

Exercise 1. Exercise 2. Exercise 3.
1.to speak volumes 1.puberty 7. fluency 1l
2.to have a silver tongue 2.pitch 8. enchant 2.d
3.actions are louder than words 3.inflection 9. holistic 3.b
4.to be tongue-tied 4.concise 10. reinforce 4.c
5.to be lost in translation 5.infant 11. prosody 5.a
6.to speak vour mind 6.align 12. hemisphere 6.d
7.b

Solution: BILINGUALISM
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